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Abstract 
 
Pre-school educational institutions assist children in their physical, psycho-motor, social, emotional, mental, and linguistic 
development and prepare them for primary schools. Furthermore, the main objective of pre-school programs is to familiarize 
children with the school culture and language. Such an objective takes a whole new meaning when we consider students, like 
Turkish-speaking Azeri people in Iran, who are challenged with the bilinguality of home and school since the official language of 
instruction is Farsi. The aim of the research conducted was to see if attempts at bridging the linguistic gap through different 
complementary pre-school programs have been successful.  
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1. Introduction  
 
Theoretical framework of the present study follows Vygotsky’s dialectic constructivism. Vygotsky (1978) 
believes that social, cultural and historical backgrounds to be of great value for the cognitive development of 
individuals. In his view, any individual can reach cognitive development, if one lives in a society and interacts with 
the people living there. These interactions form one's knowledge, cognition, values and thought (Woolfolk, 2001). 
Social relations and interactions take their effect with psychological tools like language. According to Hameedy 
(1992), language as an exquisite function of mind is developed in a social context and through children’s 
interactions with the ones around them. Thus, conditions should be provided for the child to learn and develop the 
language as part of the overall cognitive development. Provision of the environment for the child to learn the 
language is facilitated with the presence of adults and older children. These facilities may be in the form of games, 
formal education or any other form of activities (Weikart, 1999). Kadivar (2007) emphasizes the necessity of formal 
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education in the child’s cognitive development as well. He believes that optimization of the environment coupled 
with proper education provides a better ground for cognitive development.  
Vygotsky considers pre-school education as the base of the development of language in a child and believes it is 
an important stage in language learning. Hameedy (1992) states that the child classifies most of the experiences he 
has with his mother’s language. Zandi (2004) believes that when the child reaches the school age, he has learned 
enough of his mother’s language and is a skillful language user. According to Mofidi (2007), formal education 
programs may have a worthwhile effect on the acquisition and development of language in a child and if the school 
education is conducted in the child’s mother language, a rich language may be expected for the child to possess. 
However, this process does not go this smooth. As Hameedy (1992) states, if the child is raised in a monolingual 
family and the language of the family does not match the language of school, duality of language occurs between 
school and home. This challenges the children of these families greatly and school has to overcome even a bigger 
challenge in teaching, reading and writing to these children. Moreover, according to ethnic facts Iran is a mosaic of 
different cultural and linguistic groupings like Arabic, Turkish, Kurdish, and Urdu among others. Yet the official 
language for school instruction is Farsi, which creates a problem of bilinguality of home and school for millions of 
non-Farsi speaking children. Bilinguality of home and school in Iran has even been recognized as a problem by the 
very curriculum planners at the national level. Research shows that the best time for preschool courses is between 
the ages of 3 to 7 (Johnson & Newport, 1989). In recognition of this problem, a one-year, pre-school education in 
non- regions is available. One of its aims is helping non-Parsi (non-Farsi-speaking) kids with language 
preparedness. The present study attempts to find out if this course have reached to this aim and The purpose of the 
present paper is Helping to improve the quality of education and its expansion in non-Parsi regions of Iran and 
developing educational programs taking special care of bilingual children’ language learning. 
 
2. Method 
 
Three groups of Azeri students and teachers were measured in three different times and ways, all within the 
school setting. A group of first graders just entering school, another group of students entering second grade, and a 
group of first and second grade teachers all in one school/district were selected randomly from among all such 
students and teachers in Maraagheh, a city in East Azerbaijan Province. The student groups are inclusive of different 
subgroups in terms of preschool education. The selection was made using the Multi stage sampling method where in 
from among all primary schools in this city, and based on the type (public or private) and location (city or country 
side) of schools. Then 100 students (50 boys, 50 girls) from the first grade and 100 students (50 boys, 50 girls) form 
the second grade – only half of which had taken part in the pre-school program – were selected randomly and 
evaluated. 
 
The instruments in the present study were:  
- Language preparedness test (for first grade students): In order to evaluate Turkish students’ language 
preparedness a test was prepared. The test was designed considering preschool lessons and the prerequisites of the 
first grade and had 6 parts of graphic vocabulary, comprehension, word utterance, sentence utterance, completion of 
partial sentences and listening accuracy. The validity of the test was approved by some first-grade and preschool 
teachers and university lecturers. Its reliability was also computed through Alpha Cronbach test and was equal to 
0.91.  
- Language achievement test ( for Second grade students): The questions for this test were designed according to 
the books of the first grade of the primary school and included fluent reading, listening comprehension, 
conversation, completion of partial sentences and making sentences. After designing the test and optimizing it, 
experts approved the validity and after a week, its reliability was calculated to be 0.84. 
- Observation list to find the rate of usage of Turkish and Farsi in Conferences: Through this tool, the researcher 
attempted to record frequency of Farsi or Turkish in classes. After the validity approval by experts, its reliability was 
calculated by observing two factors simultaneously in first grade and second grade classes (one in boys schools and 
the other in girls schools). The observations made by two observers were correlated with each other and the mean of 
all four correlations of these observations was 0.91. 
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3. Result  
 
The analysis of the collected data yielded that those having taken the pre-school course had better language 
preparedness and this was meaningfully better than those who had not taken the course (see Table 1 & 2). On the 
other hand, language achievement in the second graders who had taken the pre-school course was meaningfully 
better than those who had not taken it (see Table 3 & 4). To compare the boys and girls of first and second grades 
with the scores obtained see table 5 & 6.  
Data attained from the observations demonstrated the difference between boys and girls in Farsi language usage. 
Girls use Farsi more than boys (see Table 7 & 8).  
 
Table 1. Comparison of the student having taken and not having taken the pre-school groups in first grade 
  
Mean SE  SD  Mean  Number Group
1.13 7.9 45.8 50 taken  
1.82 12.8 31.4 50  Not taken  
     
 
Table 2. Difference between groups in components of language preparedness test in first grade  
 
 
 
 
 
 
 
 
 
 
 
The results for table 2 reveal the significant difference in language preparedness between those first graders who 
had taken preschool courses and those who had not. 
 
 
Table 3. Comparison of the students having taken and not having taken the pre-school groups in second grade 
  
Mean Stnd. Err.  Stnd. Deviation  Mean  Number Group  
0.74.917.21 50 taken  
0.7  5 10.26 50  Not taken  
t Test/Sig  df   Mean difference  Component  
4.8
.000  98  2.1 graphic vocabulary  
5.7
.000  98  2.06 comprehension  
3.7
.000  98  1.3  word utterance  
5.2
.000  98  2.5  sentence utterance  
5.2
.000  98  3.1 
completion of 
partial sentences  
6.09
.000  98  3.2  listening accuracy  
6.07
.000  98  14.4  total
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Table 4. Difference between groups in components of language achievement test in second grade  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The results for table 3 reveal the significant difference in language achievement between those second graders who 
had taken preschool courses and those who had not. Statistically speaking, the t-test shows that in all parts of the test 
with a freedom degree of 98 and level of 0.99 is meaningful. Fluent reading, reading skill and listening 
comprehension were parts of tests for listening skills, conversation went under the category of speaking tests and 
filling blanks, and sentence making were evaluated as writing skill. All the tested skills were meaningfully different 
in both groups. It could be said that the students who had taken preschool courses perform better compared to those 
who had not taken them.  
 
 
Table 5. Comparison on boys and girls of first grade with the scores obtained in the language preparedness test 
 
 
 
 
 
 
 
 
 
 
 
 
 
According to the table, the t-test obtained for both groups of boys and girls who had taken and not taken 
preschool courses was 1.1 and this statistics with the degree of freedom of 48 and level of 0.99 was meaningful 
(0.00). This shows that there is a significant difference in language preparedness of the girls not taken preschool 
courses and the boys not taken the courses and that the girls are more competent compared to the boys. 
 
t Test/Sig  df   Mean Difference  Component  
4.2
.000  98  0.68 fluent reading  
5.5 
.000  98  1.2 
listening 
comprehension  
6.16
.000  98  1.8 conversation  
5.2
.000  98  1.4 
completion of 
partial sentences  
5.7
.000  98  1.6 making sentences  
6. 9
.000  98  6.9 
total  
t Test/Sig  SDE  SD  Mean  Number Group 
1.1 
 
0.2 
  
1.9 9.7 44 25 boy Taken   
 
  1.1 5.7 47 25 girl 
4.2 
 
.00  
2.2  13.3 24 25 boy Not 
taken  
2.1 10.8 38 25  girl  
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Table 6. Comparison of boys and girls of second grades with the scores obtained in the language achievement 
tests 
 

 The t obtained for both boys and girls taken preschool courses was 3.5 having a degree of freedom of 48 and 
level of 0.99. In case of the children not taken preschool courses, t equaled 1.6 with the degree of freedom of 48 and 
level of 0.99 not being meaningful (0.09). This means that there is no significant difference between girls and boys 
not taken the courses.  
Process of the data collected through observation list in order to process the data collected through the 
observation list and considering type of data and their accuracy level, χ2 test was applied. 
 
Table 7. Observed and expected frequency of conversational interaction (Persian and Turkish) in first grade 
 
Rows 
frequency  turkish  Persian   Group  
F= 190 O = 100 E = 82.16 
O = 90 
E=107.8 boy 
F= 180 O = 60 E = 77.8 
O = 120 
E =102.6 girl 
N= 370 F = 160 F = 210 Columns frequency  
 
 
Considering the χ2 with freedom degree of 1 and Alpha of 0.01, the inequality of the linguistic behaviors of the 
subjects is huge and proves that this inequality is not by chance. 
 
Table 8. Observed and expected frequency of conversational interaction (Persian & Turkish) in second grade 
 
Rows 
frequency  turkish  Persian   Group  
F= 200 O = 109 E = 83.24 
O = 91 
E = 116.7 boy 
F= 194 O = 55 E = 80.75 
O = 139 
E = 113.24 girl 
N= 394 F = 164 F = 230 Columns frequency  
 
t Test/Sig  SDE  SD  Mean  Number Group 
3.5 
 
0.001 
  
1.06 5.3 14.9 25 boy 
Taken  
0.65 3.2 19.4 25 girl 
1.6 
 
.09  
0.7 3.5 9.07 25 boy Not 
taken  1.2 6.1 11.4 25  girl  
sig df  χ2 Test  
0.01 1 13.25  
sig df  χ2 Test  
0.01  1  26.64  
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Resultant of tables 7 and 8 shows the high frequency of Farsi usage in first and second grades of girls 
classes compared to boys classes. 
 
4. Discussion and Conclusions 
 
Non-Farsi-speaking students have been highlighted in the present paper. This huge sub-population seems to be 
suffering from the prevailing bilinguality of home and school. Such suffering is anticipated from a dialectical 
constructivist perspective and born out by the findings of the present study.  
Findings of the study demonstrated that there was a meaningful difference in language preparedness of first-
graders who had taken and not taken the pre-school courses. Considering the point that the pre-school program 
improves children’s listening and speaking abilities, and that these two provide the grounds for reading and writing, 
it is suggested that their vocabulary be enlarged. It was expected that those who had benefitted preschool courses 
through corresponding education to perform better, and that was proven to be the case. Moreover, although passing 
the preschool course had positive effects on both genders, the influence was stronger in boys. This corroborates the 
findings of Sabzeh (2006). Comparison of the grades reveals that those second-graders who had passed pre-school 
courses, had a much better performance. Since in both cases the results of the preparedness and achievement tests 
were better in those who had passed the course, it could be said that pre-school courses have a positive effect. 
However, there has been no proof of difference between first-grader boys and girls’ language preparedness, and in 
case of second-graders, girls performed considerably better than boys. It could be concluded that this difference is a 
result of frequent use of Farsi in girls’ classes for observations demonstrated that girls’ use of Farsi is more than 
boys. Then the claim can be made that although passing pre-school courses improve language preparedness, use of 
Farsi has a big effect as well.  
The results are not only compatible with previous findings, Addeeb, 1993, Manzoorniya, 1992 and Sabzeh, 2006, 
but highlight the fact that the academic gap between Farsi- and non-Farsi-speaking students has not been bridged. 
The differences in the language preparedness and language knowledge in the children having taken and not having 
taken the pre-school program show that these courses are of great help for those in need of expansion and more care. 
If educational equality is to be approached and if we want to eliminate the academic gap between Farsi- and non-
Farsi-speaking students, we must develop preschool courses and make them compulsory. 
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